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What are the Bandscales?
• Assessment & monitoring tool used to identify students learning SAE as 

an additional language

• to determine their level of proficiency 

• to identify and monitor/track student SAE language development over 
time.

• Describe observable behaviours typical of second language acquisition for 
both overseas-born backgrounds (including refugees) and from 
Australian-born backgrounds (including Aboriginal and Torres Strait 
Islander learners).

• The Bandscales are presented in two phases of learning:

• The early phase (prep to yr 3)

• The middle phase (yr 4-9)



What are the Bandscales?

• There are 6 levels for each of 
the macroskills: 
• Listening 
• Speaking
• Reading
• Writing

• These illustrate typical pathways 
of development from level 1 (new 
to SAE) to level 6 (becoming 
competent in English). 

• *These Bandscales are not 
aligned to year levels.

Listening Speaking Reading Writing

Level 1 
(new to SAE)

Level 2

Level 3

Level 4

Level 5

Level 6 
(becoming 
competent in 
SAE)



Bandscales in use (Qld)

•Bandscales State 
Schools – Department of 
Education (Queensland)

•NLLIA Bandscales
– used in 
independent 
schools



Where do you find the DoE Bandscales?

•Google search: An Introductory Guide to 
the Bandscales State Schools (Queensland) 
for English as an additional language or 
dialect (EAL/D) learners.
•Metropolitan EAL/D site
•Ed Studio in The Learning Place







NLLIA Bandscales
(DoE Bandscales

adapted from 
NLLIA)







• Australian Curriculum EAL/D resources 
include the EAL/D Learning Progression 
from foundation to year 10.  

• It is NOT an assessment tool.

• It does not take the place of the EQ 
Bandscales and is not aligned to them.  

• It contains 4 broad categories:

• Beginning English 

• Emerging English

• Developing English 

• Consolidating English

What is the 
ACARA EAL/D 
Learning 
Progression?



Phases of the ACARA Learning Progression

• Beginning English  - some print literacy in the first language.   Limited Literacy 
Background is included as a subcategory.

• Emerging English - a growing degree of print literacy and oral language 
competency with English.

• Developing English — further developing  knowledge of print literacy and oral 
language competency with English.

• Consolidating English — a sound knowledge of spoken and written English, 
including a growing competency with academic language.

• Different students progress at different rates or the same student may be in 
different phases across the language modes or macro skills of listening, 
speaking, reading and writing.



Who are EAL/D students?

• The Australian Curriculum acknowledges the importance of recognising and responding 
to the learning needs of EALD students (ACARA 2014a)

• English as an Additional Language or Dialect (EAL/D) students are “those whose first 
language is a language or dialect other than English and who require additional 
support to assist them to develop proficiency in SAE” (ACARA 2014, p.9)

• These students come from diverse language and cultural backgrounds, yet they face the 
common challenge of learning a new language, Standard Australian English, at the 
same time as they must learn curriculum content in and through this new language.  
SAE is the variety of spoken and written English used formally in Australian schools.

• NOTE that many, but not all EAL/D students require additional support to meet the 
curriculum expectations for their age cohort.





Teacher role in Bandscaling

It is very important that every 
teacher is able to confidently 

and competently identify, 
support and monitor the SAE  
development of EAL/D and 

I/EALD students.

All classroom teachers can use 
the Bandscales State schools 

(Queensland) to observe 
language behaviours to 

determine students’ SAE levels 
and monitor progress.

Some schools have specialist 
EAL/D  teachers to assist schools 
and can provide further advice 
about this process, but if not, 
then classroom teachers can 

apply this themselves.



Why 
Bandscale 
EAL/D 
learners?

To identify and record 
EAL/D learners

To support teaching 
and learning

To track student 
progress



Why? Identifying the EAL/D learners

•Who are the EAL/D students! The Hidden 
Learners!

•Data for the school on what their school 
community looks like (countries, languages)



To inform 
Teaching and 
Learning

To determine the 
type of support that 
will be provided 
(classroom needs of 
the learner, teacher 
expertise, resources 
including personnel)



To track 
student 
progress

What intervention 
required?

EAL/D reporting to parents 
with Bandscales to inform 
them of their children’s 
progress.



Why? Data Collection

•Data conversations

•Whole school data

•Adds to other data (reports, NAPLAN, 
standardised tests) to give a better 
picture of learner and learner needs



When do you Bandscale a 
student?

• On enrolment into a school, after settling/feeling 
comfortable in their routines.

• Twice a year (end of Semester 1 and the end of Semester 2)

• If you are tracking their progress, it is a good idea to print 
off Bandscale Tracking report once a semester. 

• After classroom observations, will the child need further 
support?



Observations 
of EAL/D 

learners to 
enable 

Bandscaling



Observations 
continued

Reading/Viewing observations

• Ability to decode – read aloud with 
accuracy and fluency

• Recognition of letters and words

• Need for contextual support –
gestures, illustrations, headings, 
explanations, familiar topics

• States orally what is written

• Extent and accuracy of 
comprehension and response to 
questions

• Level of support needed to 
understand written instructions and 
assessment tasks

• A child is only a DECODER not a 
READER if they can read the words 
but have no comprehension.

Writing observations

• Reproduction of formulaic 
language and repeated sentence 
patterns

• Own attempts at SAE

• 1 to 1 correspondence with 
words (younger writers)

• Language features – word 
endings, prepositions, subject–
verb agreement, standard words 
or word forms

• Appropriate language choices

• Age appropriate texts – length 
and complexity; range of text 
types; simple, complex and 
compound sentences

• Clear meaning



Strategic 
understandings 

we need to 
keep in mind 

for any age 
EAL/D students  

in  all subject 
areas.

EAL/D learners could be developing all 
the following skills simultaneously:

1. English Language skills.

2. Literacy and numeracy skills.

3. Content knowledge of learning 
areas.



General tips on how to bandscale learners

• By matching the learner’s language skills to the descriptors on the bandscale table.

• Use evidence from observations, work samples and focused discussions over a 
range of activities and contexts.

• Remember that individual learners will progress at different paces and different 
times.

• Learners may not display ALL descriptors in a level at once but may display some 
from 2 or 3 levels.  Look for a cluster of descriptors around a level for best fit.

• Several samples/observations are required to make informed decisions about 
applying a Bandscale level. It cannot be based on one example in each macroskill.



General tips continued

• The levels describe broad stages of 
development. Best fit is best expressed as being 
at either the high end of the level or the low 
end of the level, rather than at the level
• e.g a low level 3/ a high level 3/ at level 3

• Many learners will have a jagged profile across 
the macro skills.  e.g. listening 4, speaking 4, 
reading 3, writing 2.



Focus on 
Writing





Strategies to help bandscale writing

- Use student's  drafts or work samples, preferably 3, different genres or tasks

- Look at Bandscales headings to get an approximate level 

- Find descriptors to match your sample- highlight or circle

- Using your Bandscales assessment sheet, look at the levels below and above to check that this is the best fit. 

- Note down any features to back up your decision.

- This is when you can see whether your sample is possibly a high Level 2 or a low Level 3 or is a best fit for Level 3.

- Use a different colour for each writing sample to show various strengths.

- Bandscale with a buddy to confirm or moderate decisions

- Use the writing sample to inform future teaching 

- Keep a bank of writing samples for future reference



Bandscaling writing

Let’s look at a 
written text.
At what bandscale
does this child 
appear to be?



Bandscaling a sample (remember to use about 3 samples of “cold” writing of different genre types to make a decision) 

Circle which Bandscale set: early / middle                                                             Date:_________________________________ 

Data type:_________________________________(type of writing)               Student’s name:___________________________________________________ 

Level below 
Why NOT this level? 

Level 
Why THIS level 

Level above 
Why NOT this level 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



Level below
Why NOT this level?

Level
Why this level?

Level above
Why NOT this level?

• Writes more than learned 
phrases

• Can write without 1-on-1 
support when the requirements 
of a task is understood

• More advanced graphophonic
knowledge

• Uses fewer home language 
features

• Is beginning self-generated 
writing

• Writes own short recount on 
familiar topic: the school 
holidays

• Connects simple sentences with 
a limited range of cohesive 
devices eg and, then

• Writes with EAL features 
reflecting acquisition of SAE 
(sign of second language 
progress) eg We where have fun 
with my cozin playing football; 
went to crayfish hunting

• Not applying understanding of 
texts to own writing

• Not producing long and more 
structured recounts

• Not writing upper primary texts
• Not expressing complex 

thoughts

Learner: Year 5 

Example



What level?
Why?



What level?
Why?



Assessing 
speaking



Strategies to help bandscale speaking

• Record an oral interview or conversation for 3-5 minutes, using a concrete 
prompt e.g. book, picture or experience

• Ask open questions-who, what, when, where, how, why. Keep questions as short 
as possible.

• Give plenty of wait time. Build on the student's response. 

• Transcribe the text  and print a copy to analyse the language features

• Look for pronunciation different to SAE, different or omitted word endings, 
different vocabulary, different grammatical structures, missing articles or 
prepositions, and overall expressive language.

• Use the Bandscales Speaking page to get an approximate level  and the 
assessment sheet to find the best fit [same process as writing]

• Use the speaking sample to inform future teaching.
Keep a file of the student's speaking to see the progress made over time.





What level?
Why?



What level?
Why?



Strategic understandings for the classroom

• A focused approach also gives teachers insight that each KLA has 
academic demands in terms of genre type and language usage needed 
to be brought to the attention of EALD learners.

• The Teaching Emphases (Teeple) provides the classroom strategies linked 
to the Bandscales for what the learner needs to move up to the next 
level.  Can also use ESLATS.

• Listening/speaking (oral language) provides the basis for all literacy 
learning.

• Explicit teaching of grammar contextualised within texts being studied is 
necessary.



Thank you for participating.

If you have queries, you are welcome to email 
Diana Brittain at: dianabritt@hotmail.com


